Faculty of Education Research Seminar Series 2018/19
Teachers, Gender and the Feminisation Debate 
Prof Marie-Pierre Moreau, Anglia Ruskin University 
Tuesday 18th September 2018 • 12.30-2.00pm • E15

Teaching is often constructed as a ‘feminised’ profession. Drawing on my forthcoming book (Teachers, gender and the feminisation debate, Routledge). I will critically engage with this claim and analyse the way gender and power play out in the lives of men and women teachers. Using a range of primary and secondary sources, I will assess a view of teaching as ‘feminised’ – a term with multiple meanings yet often undefined. In particular, I will explore  the various discourses and debates about the feminisation of teaching which circulate in media and policy circles in a range of local, national and international contexts and question some of the claims underpinning these discourses.  

Marie-Pierre Moreau is Professor in Education, Department of Education and Social Care, Anglia Ruskin University. Her research is at the nexus of education, work and equality issues, with specific reference to gender. She has particular interest in how gender, social class and ethnicity shape people's lives and in individuals' discursive construction of equality matters. 

A Novel Multi-Sensory Approach to Letter Recognition and Literacy
Patricia Carson, James Cook University, Cairns, Australia
Thursday 1st November 2018 • 12.45-2.00pm • TBC

My presentation will focus on a novel multi-sensory approach to letter recognition and literacy through 1) a case study in two Prep Grades (Kindergarten in Canada), to observe if the provision of a multisensory approach to literacy instruction (Davis Learning Strategies™) when added to traditional phonics-based literacy instruction changes the outcome for some students. 
Currently, I am in the second of three iterations, providing the Davis Learning Strategies™ to prep grades in an inner-city school in Edmonton, Alberta, Canada. The program is an Arts based reading and spelling program with three main components: 1) self regulating tools to prepare children for learning; 2) clay work to create the letters and visual representations of the words, definitions and spelling: and 3) a three-step reading program.
The first year of this action research focused on how program delivery was adapted and changed to meet the learning needs and experiences of the children. These adaptations included: movement activities, body awareness and stories, as well as, more time to explore the clay before using it to make and master letters and words. These adaptations have been incorporated into the second iteration which commenced in September 2018.
and
2) an autoethnographic case study focusing on my experiences as a dyslexic in the education system as – both a student, a mature age student, a Davis Learning Strategies™ provider and researcher and how these experiences influence my current experiences.

Patricia Carson is working on her Doctor of Education (in Research) at James Cook University, Cairns, Australia. An experienced educator, she has taught in the early years of school in both Australia and Canada. Currently she is a private consultant working with special needs students in Alberta, Canada. Her research interests focus on working with Three Dimensional Visual Thinkers who are having trouble with spelling and reading, as well as exploring whether a novel multi-sensory approach to teaching these skills can be beneficial for these thinkers.


Women, Politics and Policy-making in Education: Mapping generations of activism 
Prof Jane Martin, University of Birmingham 
Thursday 15th November 2018 • 12.45-2.00pm • H203

A record number of women were elected to the British House of Commons in the 2017 general election. But while Westminster may look very different with an unprecedented high of 32 per cent women on the benches, progress toward more equal female representation has been slow. Women fought and won local government elections more than a century ago and lessons can be learned from their experience in London - the place where electorally, they were notably successful. In 1879, for instance, nine women (18 per cent of the membership) were elected serve on the London School Board, the world’s largest educational parliament, to help ensure the education of working-class children. For Victorian feminists, this breakthrough in political life was a spur to further social action. Today these pioneering municipal politicians are all but forgotten. 
This paper takes the long view to ask what happened to the school board women and the women who came after. Women’s social action was an essential component to politics and policy making in the 120-year period that London had a single education authority, making this a good place to look for anyone interested in the question of female representation beyond Westminster. Starting in the 1870s, the contributions of successive generations of activist women are discussed, finishing with Caroline Benn, the American-born wife of British Labour party politician Tony Benn who entered British public life in the 1960s. From a shared office in the family home in London’s Holland Park, Caroline Benn secured an independent academic status through her work on educational politics. What did she do and how did she do it?

[bookmark: _GoBack]Jane Martin is Professor of Social History of Education at the University of Birmingham, where she teaches and researches on gender and history, education policy and social justice, and research methods in education. Her publications cover politics and policy-making in education in historical and contemporary perspectives and her first book, ‘Women and the Politics of Schooling in Victorian and Edwardian England’, won the History of Education Society (UK) Book Prize in 2002. She is co-editor of Progressive Education: Policy, Politics and Practice – a Routledge book series and her most recent book is ‘Making Socialists: Mary Bridges Adams and the Fight for Knowledge and Power, 1855-1939’ (Manchester University Press). Currently she is completing a manuscript for ‘Gender and History a Palgrave book series: Gender and Education in England since 1770: a social history’. Future publications include a biography of the educationalist Caroline Benn (1926-2000). 


Decolonizing Pedagogies: Black feminist reflections on 
race, faith and culture in higher education
Prof Heidi Mirza, Goldsmiths University of London 
Friday 23rd November 2018 • 12.45-2.00pm • E21

In this talk I draw on black and postcolonial feminist perspectives to explore ways in which women of colour in higher education engage in ‘embodied’ work towards decolonizing dominant knowledges and regimes of ‘diversity’ in higher education. In the context of the significant numbers of Muslim, Black and Asian students who are now entering British higher education I unpack the ways in which ‘just being there’ can create spaces of contestation in our still overwhelmingly white and male universities. Drawing on my research on the pedagogic practices of teacher educators and their dilemmas of teaching race, faith and culture, I search for radical approaches which can offer us the possibility of transcending the ‘stuck’ institutional discourses of race equality and social inclusion in higher education.

Heidi Safia Mirza is Visiting Professor of Race, Faith and Culture at Goldsmith College, University of London and Emeritus Professor of Equalities Studies in Education at UCL Institute of Education. She is known for her pioneering intersectional research on race, gender and identity in education. She is author of several best-selling books including, ‘Young Female and Black’, which was voted in BERA’s top 40 most influential educational studies in Britain. Her other publications include ‘Black British Feminism, Race Gender and Educational Desire: Why black women succeed and fail’, and ‘Respecting Difference: Race, faith, and culture for teacher educators’. Her most recent co-edited book is ‘Dismantling Race in Higher Education: Racism, whiteness and decolonising the academy’.


Systematic Synthetic Phonics: A possible cause of pupils’ literacy difficulties
Dr Jonathan Solity, University College London 
Tuesday 11th December 2018 • 3.45-5.00pm • E5

Since 2010 the Government has adopted systematic synthetic phonics (SSP) as the fundamental approach to teaching reading. It subsequently approved several commercial SSP programmes that were recommended to schools. The first part of the talk will describe the theory and research that has informed the use of real books in teaching reading and demonstrate that, contrary to conventional wisdom, they provide children with more opportunities to apply their phonic skills to reading that highly decodable reading schemes. The second part of the talk will present the results of a study that investigated the merits and limitations of commercial, Government approved SSP programmes. A database was created of approximately 1400 ‘real books,’ for students aged between 4-8 years of age, containing over 1.3 million words. An algorithm was developed to analyse the content of each book in terms of the individual words and GPCs required to read each book. This made it possible to identify the percentage of each book that a pupil would be able to read if they had mastered all the ‘tricky words’ and GPCs in four Government recommended SSP programmes (Jolly Phonics, Read Write Inc, Letters & Sounds and THRASS). The analysis indicated that: (i) approximately a third of the GPCs taught by commercial SSP programmes are low frequency in children’s literature and so teaching them is questionable; (ii) teaching more than one phoneme for a grapheme creates too many plausible phonically decodable pronunciations; (iii) SSPs ignore the role of vocabulary knowledge in phonic decoding and (iv) phonically decodable texts do not provide sufficient opportunities for pupils to apply their phonic knowledge in a diverse range of contexts. These flaws in commercial SSPs are potentially a major cause of pupils’ difficulties in learning to read. The seminar will conclude with suggestions on how best to overcome these problems to promote pupils‘ future progress.

Jonathan Solity worked as a teacher in a first school in Bradford, as an educational psychologist in Walsall and for 23 years was an associate professor at the University of Warwick lecturing in educational psychology. He is one of the country’s leading experts on instructional psychology and has written seven books and over 40 articles in refereed journals as well as contributing to edited books. His co-authored book (Teachers in Control: Cracking the Code) on what is now known as ‘fake news’ was reissued by Routledge in June 2018 and the Learning Revolution explained how the principles and teaching methods associated with instructional psychology can be applied to teaching foreign languages. Jonathan is currently an Optima Psychology and Honorary Research Fellow at University College London.

Jonathan has received over £1m in funding to conduct research into raising attainments and preventing difficulties in reading, writing, spelling and maths. His literacy research is unique in teaching reading through a combination of ‘real books’ and systematic synthetic phonics. The research has been conducted over a 25 year and demonstrated (i) how best to raise pupil attainments; (ii) that the incidence of reading difficulties can be reduced from the usual 20-25% to less than 3%; (iii) that differentiated whole class teaching is more effective for lower achieving pupils than 1-1 or small group teaching and (iv) that real books give pupils more opportunities to apply their phonic skills when reading than phonically decodable reading schemes.


Is the English school curriculum white? British Values curriculum policy and colonial discourses: The case of Geography
Dr Christine Winter, University of Sheffield 
Monday 14th January 2019 • 12.45-2.00pm • E22

This presentation draws on a recent curriculum policy in English schools, Promoting Fundamental British Values (BV), to disrupt colonial discourses in a popular school GCSE Geography text. British Values policy forms part of the British Government’s anti-terrorism policy ‘Prevent’. Schools are required by law to actively promote BV, including tolerance and harmony between different cultural traditions, appreciation of and respect for other cultures and a balance of opposing political views. The inquiry examines a textbook chapter for evidence that may support or challenge these goals. I construct a methodology to analyse textbook pages about global development. The analysis reveals three key problematical concepts: ‘development’, ‘numerical indicators’ and ‘learning to divide the world’. At first, the analysis illuminates an incompatibility between BV policy goals of ‘respect’, ‘tolerance’, and ‘harmony’ and the ‘white curriculum’ of the Geography textbook. But, further probing signals BV policy as another example of white colonial power.

Christine Winter is Senior Lecturer in the School of Education, University of Sheffield, where she co-directs the Centre for Critical Psychology and Education. Her research focuses on the school curriculum with specific interests in curriculum knowledge, politics, policy and practice. She is Deputy Director of the Education, Childhood and Youth Pathway of the White Rose Doctoral Training Partnership, a post graduate training consortium across seven Northern Universities. She recently published, with China Mills: ‘The Psy-Security-Curriculum ensemble: British Values curriculum policy in English schools’ in Journal of Education Policy.


Using policy-informed evidence in early childhood education: 
Bold beginnings, bias and circular discourses 
Prof Elizabeth Wood, University of Sheffield 
Thursday 7th February 2019 • 3.45-5.00pm • E7

In this seminar, I will critically examine the 2016 Oftsed document ‘Bold Beginnings’ which looks at the Reception curriculum from the perspective of ‘school readiness’, specifically the extent to which the Reception year was preparing four- and five-year-olds for their years of schooling and life ahead. Although based on a purposive and relatively small sample, Bold Beginnings makes assertive recommendations for preschool and Primary schools, Initial Teacher Education, the DfE and OFSTED’s new (2019) inspection framework. Drawing on critical discourse analysis, I will argue that the basis for this survey is methodologically flawed. Furthermore, the underpinning ‘research’ on which it draws includes government statistics for EYFS outcomes, HMCI commentary, government ‘standards’, and selected reports that match or reinforce the OFSTED perspective. Thus Bold Beginnings creates a circular policy logic in which it names the crisis (school readiness) presents the solutions. Bold Beginnings is, however, biased in its methods, in its selection of ‘evidence’, and in its recommendations, which calls into question the broad generalisations made from the ‘findings’. This is one of many documents where OFSTED has extended its remit to providing specific guidance on what constitutes ‘good’ or ‘effective’ practice, and therefore what OFSTED expect to see during inspections. The circular policy logic in similar documents serves to legitimize direct intervention of OFSTED in matters of curriculum and pedagogy, thereby reinforcing the standards and performance agenda at the expense of a broad and balanced education for young children. 

My seminar will address the following questions:
What is the crisis/problem that OFSTED is addressing in Bold Beginnings? 
What are the proposed reasons for this crisis?
What are the proposed solutions, and on what evidence are these based? 
What is absent and what/who has been silenced? 
What are the power effects of Bold Beginnings, and the wider trend towards policy-based evidence? 
How can the ECE community act back, and act against this circular policy logic? 

Dr Elizabeth Wood is Professor of Education at the University of Sheffield. Her research interests include play in early childhood, specifically children’s social relationships, how they exercise choice and agency, the meaning of freedom, and the relationship between play and learning. Her recent research looks at how children blend traditional and digital forms of play, and the potential that this offers for developing curriculum and pedagogy. She is also working with Dr Liz Chesworth on a project looking at children’s interests in a multi-diverse setting, and with Dr Louise Kay and colleagues in Australian Catholic University on educational leadership in early childhood. Elizabeth is also interested in policy analysis and critique, the il(logic) of policy discourses, and their power effects. 


Teachers’ Beings and Doings: Identity and agency in teachers in English secondary schools 
Dr Janet Lord, Manchester Metropolitan University 
Tuesday 12th March 2019• 12.45-2.00pm • E20


TBC
Dr Jonathan Tummons, Durham University
Thursday 25th April 2019 • 3.45-5.00pm • E7


COOCS, Campfires and Gonzo Pedagogy: An exploration of the learning landscape when we go barefoot beyond the walls of the institution 
Dr Peter Shukie, Blackburn College 
Monday 20th May 2019 • 12.45-2.00pm • E7


TBC
Tuesday 11th June 2019 • 3.45-5.00pm • E7


To book your place, please contact educationresearch@edgehill.ac.uk
