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« Unit 2 Making a Grading Judgement

« Unit 3 Providing Focused Feedback

« Unit 4 The Essential Paperwork

« Unit 5 Supporting a Struggling Trainee ‘At Risk’
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Making Judgements

The following slides indicates some of the ‘tools of the trade’ for making
judgments about trainee progress.

It is intended that a trainee will receive both informal and formal feedback at
regular intervals throughout their time in a setting

Classteachers can provide informal feedback at any time and in any format
but the Mentor should provide more formal and regular feedback through the
use of the specially designed Learning Evaluation Record (LER).

The LER should indicate progress over time for a Teachers’ Standard or group of
Standards

Individual lessons themselves should not be graded.

The Edge Hill University Assessment and Grading Criteria Booklet should be
referred to in order to support judgements being made.
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Guide for Mentors and other observers
(Before the Session)

Plan for observing a ‘breadth’ of the curriculum
Plan to observe different parts of a session e.g. indoors/outdoors/continuous provision.
Agree times of observations well in advance where possible.

Request a preview of the lesson/session plan and relevant medium term plan/resources as
necessary.

Support trainee in using data and assessment to plan, teach and support learning progression

Your valuable role as a Mentor is to improve the practice of the trainee overall.
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Learning Evaluation/Observation
The Rationale ...

A Learning Evaluation, as opposed to a Lesson Observation, offers an ‘holistic approach’
when assessing the impact of a trainee teacher within the classroom.

The Learning Evaluation allows for the Mentor and Visiting Tutor to assess the trainee’s
ability to plan, differentiate and deliver a lesson/a series of lessons.

The Learning Evaluation also allows for the trainee to reflect on their ability to mark, assess
and feedback on pupil work, if relevant, therefore allowing the trainee, Mentor and Visiting
Tutor to make a more effective judgement on the pupil’s progress.

The grade awarded during the process reflects a cumulative approach and allows for the
trainee to demonstrate their ability to enhance pupil progress, which after all is at the

heart of teaching.
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Learning Evaluation/Observation
The Rationale ...

A Learning Evaluation, as opposed to a Lesson Observation, offers an ‘holistic approach’
when assessing the impact of a trainee teacher within the classroom.

The observation part of the Learning Evaluation should be varied and can place at any time
within the scheduled taught session.

The Learning Evaluation allows for the Mentor and Visiting Tutor to assess the trainee’s
ability to plan, differentiate and deliver a lesson/a series of lessons.

The Learning Evaluation also allows for the trainee to reflect on their ability to mark, assess
and feedback on pupil work, if relevant, therefore allowing the trainee, Mentor and Visiting
Tutor to make a more effective judgement on the pupil’s progress.

The grade awarded during the process reflects a cumulative approach and allows for the
trainee to demonstrate their ability to enhance pupil progress, which after all is at the

heart of teaching.




Learning Evaluation/Observation Edge Hill
The Rationale ...

The table below lists the core evaluation methods which must be used during the Learning
Evaluation. School may wish to use other methods of evaluation e.g. impact/quality of display
boards, this is perfectly acceptable when coupled with the core methods listed below.

All of the evaluation methods need to be undertaken as a part of the Learning Evaluation.
Learning Evaluation is not based purely on the Lesson Observation but on the holistic approach

to evaluation.
Discussion with Mentor / Teacher

Discussion with Trainee

Discussion with Learners

Discussion with TA / Other Adult

In order to make a Learners’ responses within in the lesson and in their books /
work

Quality and impact of Trainee’s marking and feedback

Evaluation Methods:

judgement about the

overall quality of
ET RN G ER GO LTE Trainees’ assessment and planning records in their files
additional activities

Trainee’s own evaluation of their impact on Learners’ progress
need to be undertaken. P prog

and learning over time

Observation of teaching and learning
Between 20 and 30 minutes




Why make the change?

The National Association of School-Based Teacher Trainers (NASBTT) states that a
trainee’s training should be assessed over a period of time, taking into account
the impact of progress and learning over time of the pupils, and the context and
content of their lessons over time:

‘the quality of teaching must be judged in terms of attainment in relation to
the relevant Teachers’ standard and not individual lessons’ (NASBTT 2015).

Edge Hill
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The Learning Evaluation form has been

Lea I’m n g developed alongside colleagues within
. the Primary Partnership.
Evaluation

Tearming Evaluation Record

Teachers’ Standards (2013) are e ——
These are examples of provided down the side of the e
document.

-------
fu—— mErbechl lwak

comments you could write
in the ‘Key Strengths’ box.

o
rrrrr

When collating the Learning Evaluation

Suc.h commgnts a.llow the information, ‘the Key strengths’ and T
trainees to identify the ‘Areas for Improvement’ should be —
Teachers’ Standards they link to the standards: for example SesS——

are achieving as well as
which standards are areas TS7 Manage behaviour effectively to

to improve. \ ensure a good & safe learning

environment.

t
i

TS7: you use praise well to maintain
the interest of....

i
H; ‘H

TS7: putting (initials) on the board as a
warning allowed (initials) to manage
their behaviour, this allowed others in
the room to continue with their work
undisturbed.




Example of a good Learning Evaluation Form

Please note the reference to
the Teachers’ Standards

You do not need to reference
every standard during every
Learning Evaluation.
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Trainee’s Current Targets Review of Current Targets
=10 develdp 2nd UEe ER3VIaUT Manzgemen - EVIDUT MEAN3gemant SraieqIes Were CIZar witnm

gfrategles throughout the lesson, especially during
Independent aciiviies.

Ensure children's knowledge and understanding Is secure .
before moving an witin a lesson.

planning and followed conelstenty thraughout the lesson
resuling In @ good pace of lkaming for 21 chlidren.
Securing knowledge bafare moving on using 3 range of
‘checking’ methods remalins 3 target

Key Strengths
Flepze make drect refemnce bo fhe Teschers' Efandards and range of obs=rvabdon mafhods

TS1 — A posltive approach to t=aching, leaming and b=haviour management has clearly
besn woven Inta 3ll lessons. ThIs ks evident from speaking ta 137, chiidren and looking
trough the books. A5 @ result of Mg, the chiidren enjoy b2ing t3ught by you, respect yau
and wark incredibly hard.

TE3 —You were able to use your goid subject knowledge to answer 3ll queastions asked by
the chilldren. However, you ko skifully chase your moment 1o respond io guestons with a
further gqueston, which In fum deepenad the children's understanding of animal fypes and
sinuciunes.

TE4 = ou are trying out new lesson structures and approaches throughaut your raining
{Euch @5 a carpusel system), a5 3 resull, the children are maobvabed, engaged and
enthuslastic about thelr lkaming.

TSE / TS2 —Marking and feedback In the books ks In Bne with the schood pallcy. It s chear
tram locking at the books (especially maths) that chlldnen have made good progress 35 3
resul of the writien and verbal feedback provided. Leaming Is despened by carstully
chosen 125KE / Questions wWiitien In e books 35 part of the feedback.

TS7 — High behaviour expectations were st 1 the very 513 of the lesson and applisd with
cansistency throughout. A5 & result, the pace of Ieaming was good. TraMfc light system s
used well In all sesslons, which has further relnforcad the boundarkes

TSE - 11 |5 clear from discussions with vanows members of staft In school that vou are very
goad =t taking advice on board and using i Due to this, the quallty of your lzssons has
improved.

T5E - Deployment of ather adulis and TAs Is outstanding. Sesslons are planmad, 1aught
and evaluated together resuliing In all growps of children successhully achieyving the
Intended learning cutcomes 3cross 3 Serles of leEsans.

TSE — You have developed highly effective warking relatiznehips with the 523t In cl2ss and
In the school Resultanty, you ane leaming new teaching skdlls and appraaches a0 of the
fme and embedding them within your practics. This Is providing the children wit good
teaching and leaming

Teachars" Handarde Prompis

{1 - 4)

[0 Swthech sopectin o winch sTep

Sharedurd | £

s myiwsizh o s a0 Emuisdng e ronmes
for papis, rootsd in mutusl eepes

s Gat goaiy thed xioesh enc chel engs pupits of
ol swsxgrzunca, atdias end iagoakony

s | Demonsrwie conziziendy e gk
wEioden. wnlusy mod beure our which mre

mepecind of pupils

v cucls Mg ledgemang

SherZerd |“romghe:

[T sccoonissE for popdy’ s
Fregran argl ociocomea

= [Tm mvare o pupils’ cepmis Eey mnd Baer pror
rowiacigs, e plan seching = buildion
ey ]

a Suide pupits bz eflied on e progreo: ey
~EEE MEcE Bn T ETepng neecy

= | Demonewie Enowisdge and understancing
= vy papis e meel how Bhiz mpecia on
Fmmching

& ErTLrEge e b imes o reaporisie med
o et P own woric ans
by

15 smeeyirate good wuwict wigl

sarneulum encwisid

Shenzerd |“rormgte:

& Hres mascuns Enoediedge = e et
aiz; % cure foxier mrd
TEETET [ irieast i B asies, and
EECTEE migsscETEnd g

s | Demonstrie w ol usisrsiancing of
dessiopments in e subjed srd curouium
EEER, B0 proste e s ol achaienanig

s | Demonsrwie en uncerriesding of erd e

Fer ing high of
ismcy, srtcuimsy mns e comed Lo ol
Egiimh, e e

e i subimct

L8 e il bt sl -iractuee sl SEdornd

imring lodpemang

SherZerd |“romghe:

= lmgar i e =g
Frough eiedive o of lemon e

= Fromois = ove o eming e chidoens
misteciunl curizary

s et homews and pien ofhee oul-oi-cie
mcvibie o ooeecicete s adend e
ot acige Bnd uocErrared g pople mave

megaTES
a  Apiec wyriemadoely on e eTeci e of




Good Learning Evaluation Form page 2

Impact of Teaching on Learners’ Learning and Progress {within the lesson and over time)
Flease make direct reference to the range of observation methods, including displays and continuous

[provision, data and progress.

Teachers’ Slandards Prompts

= Progress within the children's books is good. KMarking and feedback is high quality and
consistent and children are responding to the feedback they have been given have made
progress as a result.

»  Lesson planning is wery good and clearly fakes into account the evalustion of previous
lessons ( kearning. Therefore, all lessons are well levellad according fo the needs of the
children. However, within lessons, opportunities for formative assessment are sometimas
missed which can mean that groups of children are not sufficiently scaffolded in their
leaming.

= Clear that you have ufilised formative assessment dats to set LO.

= 5Staff tearm comment thet you ask guestions relating to aftsinmment data and will ask for
advice.

= After speaking to the children, it is clear they are engaged and generally well-focussed in
your lessons, Lassons are exciting and well planned and children make good prograss in
the series of lessons you have plannad and taught.

= Kmow when and how 1o differentiabe
appropriabely, Using approaches which
nabie pupls 1o be gk effecively
Herve 8 secure undersianding of how B
mangs of faciors can InfibE pupls’ abillky S
l=arm, and hiow best b overcome ess
* Demonsiraie an awaneness of e
pripsical, ancial and nbediecius
deilopment of chikdeen, and know how io
‘adapk teaching bo support pupls’
aducaiion ot different singes of
EvEiopmem
® Heme 8 cear understanding of e nesds.
of sl pupls, Induding those with special
sducaiional nesds; those of high abillty;
‘those with English a5 an addiicnal
hoes with dbabiifies; and be

Areas to Develop
Flease make direct reference to the Teachers” Standards and range of obseniation methods:

‘abie 10 e and evalusie disinciie

TS5 — During the 'identify the animal’ part of the lesson, more could have been made of
deweloping children’s guestioning to gather more information before guessing. If this had been
modelled to the children, they would have succeeded more with their identification of animals
and leamed more as & result

TE8 — After or within the group / paired guessing game, no assessment took place fo see if the
children were ready to move onto the next part of the lesson. This checking was needed as
there were some children who were not sufficiently secure in their knowledge and were not
ready fo move on.

TS5 — At times, children are not ready to mowve onto independent tasks because the tasks have
not been modelled [ explained to them in enough depth. This results in some children not
progressing as quickly as they could.

TE2 — Planning for the lower abiity children is good, howswver, you need to spend more time
working with this group of children (teaching them) in order to develop and broaden your rangse
of teaching strategies and skills.

= Know and undersiand how (o assess the:
relzdant subject and oarriculum arees,
Includ ing stafutory assessment
requirements

®  Make use of iormative and summative:

10 secure pupls”

® Lise repewant dats bo maoniftor progress, =t
i=wgets, and plan subsequent kEssons.

= Ghie puplls regulsr fs=dback, boi orally

the schools behaviour pallcy
= Hme high mecﬂunufmr and
=sinblsh a for discipline wihi o

mmdmmmu
sanchions and rewands consisienty and

Agreed Mew SMART Tal
Flease make direct reference to the Teachers” Standards

‘approsches which are sppropriate 1o
pupils’ needs In ceder 4o Imvohve Bnd
maiivate them

= Mainiain good reiationships with pupls

muthority, and

decihiely when necassary

maponciilifies

3tamdard Prompic:

1. Ensure you develop and use carefully consinucted questions | strategies within and
throughout every lesson in order to assess progress and reshape leaming asccordingly. On
the nesdt WT visit, evidence of this ongoing checking / assessment of pupil progress should
be apparent from speaking to children, staff, looking in books, lesson evaluations and
planning and within the lessons observed.

2. Engage in more direct teaching of the lower shility group in order to broaden your rangs of
teaching strategies. ou should aim to teach this group at least two times a week starting
wih 28.05.15

= hizke & posiive contribution fo e wder
e and ethos of the schoal

= Dewvelop effedive professional

relaforships with colleagues, knowing

how and when o drasy on adwice and

spedakst support

®  Deploy suppor? stefT efechedy

Take= resparskbi ity for Impeowing eaching
Bppropme

regard 1o puplls” achievements and wel-
b=ing
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Discussion with Mentor / Teacher .

Discussion with Trainee
Discussion with Learners
Discussion with TA / Other Adult
Learners’ responses within in the lesson
and in their books / work

Quality and impact of Trainee’s marking
and feedback

Trainee’s assessment and planning records Other evaluation
i St s methods that will
Trainee’s own evaluation of their impact be used as part of
on Learners’ progress and learning over .

time the Learning

be undertaken. o oo teaching and learning Evaluation process.
Between 20 and 30 minutes

Evaluation
Methods:

In order to make
a judgement
about the overall
quality of
teaching, the
following
additional
activities need to

Guidance Additional comments

This is an important conversation for the Visiting This is also a conversation the Mentor

Tutor to undertake. should have with the class teacher (if this is
a different person) in order to gather real

What should be discussed through effective insight into how much of the Learning

questioning/discussion? Ewvaluation is a true reflection of the trainee
teacher.

- Any concerns about the trainee?

- How well has the trainee integrated into
school life?

- How well has the trainee supported the
school ethas?

- ls the trainee consistent in their approach?

- Planning the lesson (how much is the
trainee’s work?)

- Marking the books of the learners-how
accurate is the marking? Does the marking
reflect school policy?

- Differentiation, how much help/guidance
was provided to ensure all learners made
progress? Was the work suitable for the
needs to the learners?

- How is the trainee’s progression in relation
to their targets?

Learning
Evaluation




Lesson Observation:

Every Learning Evaluation (LE)
should include observation of the
trainee teacher. The length of
observation will vary; please use
professional judgement here.
The minimum period of
observation should be 20
minutes and no longer than 30
minutes. See diagram for details.

Lesson Cbservation length of time to be
decided by the observer (or joint
chzervers) 20 minutes minimum and 30
minutes maxinum

Did you z=e evidence of
good) cutstanding teaching;

Yes

The teaching was good or better, the pupils
rmade good prograss, the lesson was well
planned and suited the ability of the pupils

However, the student has the potential to

be outstanding; therefore you may opt to

observe for an extended period of time {up
to 10 sdditional mins)

The teaching was good or better, the

pupils made good prograss, the lesson
was well planned and suited the ability
of 21l pupils.

Now evaluate another LE methods

Continues to cbserve-(up to 10 additional
rinwtes)

After an extended period of time the
leszon iz mesting expectation {or less)
stop the ohservation and look for

evidence of pupil porgress using another
LE methods

Edge Hill




Edge Hill University Assessment and Edge Hill
Grading Criteria Booklet

This document will allow the Mentor to track the progress of their trainee.

This booklet should be used to inform:

« Each Learning Evaluation/QObservation Form
* The Interim Report Form

» End of Professional Practice Report Form

Mentors should decide how best to use this document. Some for example, may use it as an
ongoing record for each trainee based on everything they have achieved throughout the
Professional Practice, making it easier to set targets. Edge Fil

ITT TEACHERS' STANDARDS ASSESSMENT CRITERIA. University
Trainee Name
Setting/School Year Group/Ages Taught [ Phase [
Mentor EHU Visiting Tutor | Persanal Tutor |

PART ONE: TEACHING.

=  Please highlight the criteria the trainee has demonstrated, through the holistic Learning Evaluation process.

*  Please apply the rule of best fit, the trainee does not need to achieve every element of the standard to be awarded the grade as an end grade.

* To reflect how secure within the standard the trainees is currently working at, please complete the sub-boxes below at the end of Professional Practice.
TS1. Set high expectations which inspire, motivate and challenge pupils

- estoblish @ sofe and stimulgting enviranment for pupils, roated in mutual respect

- set goals thar seretch and s of ail bockgraunds, ol
- demanstrote consistently the positive ttitudes, values ond behoviour which are expected of pupils

Grade 1: Grade 2: REQUIRES IMPROVEMENT INADEQUATE - FAILING TO MEET THE
MEETING AT | GOOD AT AGOOD STANDARDS
AHIGH LEVEL LEVEL
* They constantly mofivate pupils 10 pariicipate * They are refizble in mofivating pupils o ® They are able to motivate pupils to paricipate They do not:
and confribute in an atmosphere highty parficipate and contribute in an atmosphere. and confribute in an atmosphere conducive to * EQROMIEGE pupils fo participate and
conducive to keaming. conducive to leaming. leaming. confribute in an atmosphere conducive fo
* They i st high fions which * They i set high fions of ® They have st appropriately high expectafions, leaming.
challengz all pupis in diffzrent training pupils in their different training contexts. belizving that all pupils have the potential to = gt appeopriately high expectations to allow
contexts. = They are well respected by leamers and make progress. all pupils to reach thear full potential.
= There are high levels of mutual respect effectively promote pupds’ resilience, = They are able to develop a rapport with 2 range | » desslon a rapport with individuzls and
between the trainee and pupils. confidence and independence when fackling of individuals and grovps. As a consequence groups. As a consequence of this most
» They are very efiective in promaoting leamers’ challenging activities. As a result of this most of this most pupils are engaged in ther pupils are not fully engaged in their learming.
resilience, confidence and independence when leamers are enthused and motivated fo leaming. * dempnsiraiz professional behaviour, respect
tackling challenging actvities. parficipate. = They consistently demonsirate professional for pupils, coleagues, parents and carers
® They generate high levels of enthusiasm, behaviour, respect for pupils, colleagues, and support the ethos of the school.
participation and commitment to leaming. parents and carers and support fie ethos of the | » demonsiraie enthusizsm for working with
school. children and young people and for teaching
= They demonsirate enthusiasm for working with and leaming
children and young pecple and for t2aching
and leaming.
[ [




All trainee graded judgements will be made using the four-point scale:
Grade 1 - Outstanding

Grade 2 - Good

Grade 3 - Meeting Expectation

Grade 4 - Inadequate

This four-point scale indicates the quality of teachers in training and is based
on what can be reasonably expected of a trainee teacher at that point in their

training.

A trainee identified as Good or Outstanding is demonstrating the potential to
become a good or outstanding teacher by the end of their NQT year.

ITT TEACHERS' STANDARDS ASSESSMENT CRITERLA.

Edge Hill
University

+  Please highlight the criteria the trainee hos
rainee does not need to achieve every element of the standard to be awarded the grade as an end grade.

TO MEET THE

Izsmivg.
to | = 2gh sepreprisiely high empecisfona to slkca
ol pupis o resch e ful potentisl.

cimis | ® snzmegs pup fo paricicels and
conire n 2n smcsphee candicie o

aed

# They e vary sffacive in promeoing leamers' chalmnging acfuifes. s = resuit of this mozt P ane ok flly engeged in thir leseei

professional behaia,

20 caners end support the mince oithe | »

thiz most

fesring.
 respect

the ethes of the achool.

crildren and yeung pacple snd der fescing
2ndl=aming.
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Guide for Mentors and other observers
(During the LE Observation)

Try to position yourself where you will not distract the trainee or the
children.

Respect professionalism if it becomes necessary to challenge the teaching.
Do not hesitate to intervene if there are health and safety issues.
|dentify key points during the session; log what you see and hear

Look at how ‘other adults’ are used, the indoor and outdoor provision;
enhancements; continuous provision; routines that are set up.

Always refer to the Assessment and Grading Criteria. The trainee has
ownership of this document at all times
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Department of Children, Education and Communities: Mentor Training.

Congratulations!

You have now successfully completed Unit two: Making a Judgement. To be able to
fully ensure that you are able to train, support and develop an Edge Hill University
trainee throughout their training in your school please now complete Unit 4. Essential
Paperwork. You may wish to engage with the other units within the package
depending on your previous mentoring experience.

To further consolidate your training, you will undertake a joint Learning Evaluation with
the EHU Visiting Tutor to moderate the assessment and grading of your trainee.

We look forward to working with you in the future and helping you develop your role as
a mentor and trainer.

= 2SN
Eleanor Davidson

DCEC ITT Partnership Lead

Next Steps...

Now refer to the Mentor Training Package entitled...

Unit 3: Providing focus Feedback. You may wis



